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Gr ad e Bou n d ar ies 

 

Grade boundaries for this, and all other papers, can be found on the website on this 

link:  

ht tp: / / www.edexcel.com / iwant to/ Pages/ grade-boundaries.aspx 
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I nt roduct ion 

 

For the coursework one assignm ent  is required based on an in-depth study of 3 

poem s from  the Anthology and reference to at  least  3 further poem s which m ay 

be drawn from  outside the Anthology.   

 

Assignm ent  topics are chosen by the cent re/ candidates but  m ust  enable 

students to respond cr it ically and sensit ively to a range of poem s and to show 

understanding of how m eanings and ideas are conveyed through language, 

st ructure and form .  Assignm ents should allow the students to m ake 

com parisons but  this is not  com pulsory. 

 

There is no prescribed length. 

 

General Com m ents 

 

Assignm ent  topics concent rated on the m ain them es of the Anthology poem s:  

love, death, m em ories, childhood etc. and these were all dealt  with successfully 

by candidates at  their  various levels.  Candidates who t r ied to tackle m ult iple 

them es st ruggled with the am ount  of m aterial required for m ore than one them e 

across detailed study of three Anthology poem s and three wider reading. 

 

Occasionally candidates used a quotat ion to give a m ore precise focus to the 

task than a general them e and these tasks were always very well done.  For 

exam ple “  Love is 'an ever fixed m ark that  looks on tem pests and is never 

shaken'.  How far is this idea presented in the chosen poem s?”   I n this case, if 

the poem s were carefully selected, all the m ajor ideas of the set  Anthology 

poem s could be brought  in, as the specificat ion requires, as well as the wider 

reading poem s, whether to support  the quotat ion or disprove it .  

 

There were a few candidates who did not  choose poem s relevant  to their  topic 

and they either st rained to m ake the link or abandoned the topic ent irely at  

som e point .  I t  is im portant  that  topics and selected poem s are carefully 

m atched before the writ ing starts. 

 

The great  m ajor ity of candidates m et  the specificat ion requirem ent  of explor ing 

three Anthology poem s and three wider reading but  a few did not  and it  was not  

always evident  that  the m arks awarded took account  of this.  

 

Rather m ore problem s were caused by the balance between the at tent ion paid to 

the Anthology poem s and the wider reading. The specificat ion requires in depth 

explorat ion of the Anthology poem s which are after all the set  text  for this unit .  

An enthusiast ic response to the chosen wider reading poem s is to be welcom ed 

but  it  m ust  not  be at  the expense of the Anthology poem s. 

 

Sim ilar ly a com parat ive approach is adm irable but  it  m ust  ensure that  im portant  

ideas from  the Anthology poem s are not  m issed, because they do not  fit  neat ly 

in with the com parison.  This can m ean that  the full picture of each poem  is not  

given.  There were m any candidates who were successful in balancing the two 

but  there were also a fair  num ber who were not , m issing out , for exam ple, the 

escape into t im elessness in 'Half-Past  Two', the volta in 'Rem em ber', large 

sect ions of 'Prayer Before Birth' and so on. Whether using a com parat ive 
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approach or not ,  there were som e candidates who ignored im portant  parts of the 

poem s sim ply because they did not  fit  their  argum ent .  For exam ple nearly every 

candidate who wrote about  'Prayer Before Birth' cont rasted the threats from  

m ankind with the com forts of nature but  only one or two m ent ioned the m ore 

m align aspects of the im ages of nature two stanzas later.  

 

Som e candidates spent  a long t im e describing the st ructure and rhym e schem e 

of their  poem s but  unfortunately for too m any this appeared to be an end in 

itself with no, or lit t le at tem pt ,  to associate it  with the m essage of the poem .   

 

A st rength of the coursework was the use of em bedded quotat ion in writ ing 

about  the poem s and m any candidates used this to lead in to som e precise 

analysis.  There was, however, a fair ly com m on tendency to let  the quotat ions 

speak for them selves or sim ply label them  with the relevant  technical term  

without  any analysis.  Where quotat ions were used to support  a point , there 

were a few candidates whose quotat ions finished before the point  was m ade or 

had been subt ly altered, without  acknowledgem ent , to fit  the sentence.  Now 

and again the quotat ion was the totally wrong choice as it  didn't  support  the 

point  at  all.   Most  com m on was the nam ing of the figure of speech with an 

explanat ion of the m eaning of the quotat ion but  no analysis of the precise 

effects of the choice of words.  

 

For exam ple, in the following, the candidate obviously appreciates the language 

using a technical term  but  there is no precise analysis of the link, if there is one, 

between choice of the language and the effect  :  “When Achebe writes 'a broken 

com b and com bed/  The rust-coloured hair  left  on his skull'  it  is another use of 

graphic im agery showing the m other is t rying to preserve what  lit t le t im e they 

have left  together”.   This is typical of the response of work in the 15-18 band.  

However this sort  of com m ent  is often t icked and labelled analysis by the 

m arker.  Other candidates com pleted points with even vaguer phrases e.g. 

'paints a vivid picture';  'm akes it  flow', again labelled analysis by the m arker. 

 

I n cont rast  this candidate supports his conclusions with detailed analysis and 

references to other parts of the poem :  “The m other 'com bed/  The rust-coloured 

hair ' left  on her son's head.  The m other m ay have done this to provide what  

sense of norm alcy she could for her son in the refugee cam p, or she m ay have 

been t rying to dignify her son's death in any way she could.  I  think she did so 

for both reasons because  Achebe describes the act  as som ething she m ay have 

done in a 'form er life' that  was now rem iniscent  of 'put t ing flowers on a t iny 

grave'.  This sim ile reinforces the imm anency of the son's death, and also 

rem inds the reader that  when this child dies there will be no proper grave for 

him , no r ituals will surround his death so she t r ies to dress him  for death in the 

only way she is able to.  'Other m others there/  Had long ceased to care' but  this 

m other 's love for her son led her to care for him  even when she knew she could 

not  save his life. '”   

 

This analysis reaches the standard of the top band and there is obviously a 

range of levels of analysis between the two but  there was a tendency for 

m arkers to over- reward at  the 18/ 19 and 22/ 23 borderlines. 

 

With regard to adm inist rat ion, m oderators do have to check the candidates' 

nam es, num bers and m arks against  the m ark sheets so it  is essent ial that  the 
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folder cover sheet  is fastened on the very top of the folder not  underneath the 

CAS.  I t  is also helpful if the m oderators have in front  of them  copies of the non-

Anthology poem s, however well -known.  

 

I n conclusion once again it  was rewarding to see the st rong personal 

involvem ent  of the candidates with the poem s, alm ost  without  except ion. 
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